
Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data
School name St Austin’s, Wakefield
Number of pupils in school 311
Proportion (%) of pupil premium eligible pupils 12.86% (40 pupils)
Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)
Date this statement was published 31st December 2021
Date on which it will be reviewed
Statement authorised by
Pupil premium lead Sarah Barnes
Governor / Trustee lead Rebekah Taylor

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £57,835.00

Recovery premium funding allocation this academic year £6,380.00
Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£64,215.00
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Part A: Pupil premium strategy plan

Statement of intent

At St Austin’s, we target the use of Pupil Premium Grant funding to ensure that our
disadvantaged pupils receive the highest quality of education to enable them to meet
their God-given potential. We recognise that disadvantaged children can face a wide
range of challenges which may impact on their learning and as educators, we are
essential partners in helping children to succeed.

Our ultimate objectives are to:

● Objective 1: Develop targeted use of teaching assistants (LSAs) to strategically
support groups of pupils and individuals to ensure that disadvantaged children
make at least expected progress. We will develop the skills, knowledge and
understanding of teaching assistants and ensure that the deployment of TAs is
strategic rather than generic.

● Objective 2: Ensure the school phonics lead has regular high-quality training,
equipping them to train, monitor and develop the wider staff body. Ensure that
monitoring, evaluation and review of practice is continual, frequent and regular
leading to excellence in delivery and outcomes. As a result, timely high-quality
interventions can be implemented to address areas of exceptional need.

● Objective 3: Ensure that the English lead has intensive high quality CPD and
access to expert networks to develop the skills, knowledge and expertise to
drive rapid improvement in English, successfully identifying gaps in skills and
learning for both staff and children. This results in timely delivery of necessary
CPD and pupil interventions and ensuring that disadvantaged children are
strongly supported in catch up and progression.

● Objective 4: Ensure that provision both in and out of the classroom supports
the development of communication skills leading to improved progress. Develop
the capacity of the pastoral team to provide quality intervention through effective
use of data recording and monitoring of behaviour, strategic planning of smart
interventions and teacher and TA strategies, activities and interventions to
support the development of children’s communication skills.

● Objective 5: Ensure clarity of an effective behaviour policy is established and
consistently embedded across the school. Ensure high quality, regular CPD is
provided for staff leading to consistency of practice. Pastoral interventions are
strategically targeted to support vulnerable children.
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● Objective 6: Ensure that staff and pupils have a clear understanding of the
power of metacognition. Ensure staff are equipped to embed metacognitive
practice into all learning leading to greater autonomy and confidence in learning
and improved outcomes.

Our Context:

St Austin’s Catholic Primary School is a larger than average sized primary school. The
proportion of pupils with special educational needs and/or disabilities is above average.
A below average proportion of pupils are known to be eligible for free school meals.
Since the previous inspection, the school population has changed in that the
proportions of pupils from minority ethnic backgrounds or those who are in the early
stages of learning to speak English as an additional language, have increased and are
well above average. Around 13 minority ethnic groups are represented in the school,
the largest groups being of Pakistani or Polish heritage. The number of pupils joining
the school in year varies considerably from year-to-year but is often particularly high in
Years 5 and 6.

Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1 Observations show that Teaching Assistant Support is too generic in
nature and due to limited CPD over time, TAs do not always fully
understand the precise nature of their role in supporting the
achievement of disadvantaged pupils.

2 The School’s Phonics Programme (Floppy’s Phonics) is in the initial
stages of implementation and further CPD is necessary for the
programme to be highly effective in ensuring all disadvantaged pupils
learn to read effectively.

3 The school’s implementation of its English curriculum has been
impacted by school closures and absence. A new English leader has
been appointed and requires expert CPD to ensure teaching of
reading and writing meet the needs of pupils.

4 Some pupils are unable to interact with learning due to
underdeveloped communication skills, therefore progress within
lessons is limited.

5 Some pupils struggle to regulate emotions and behaviours and this
impacts on learning in the classroom.

6 Staff and pupils currently have a limited understanding about
metacognition and this means that learning opportunities aren’t
consistently maximised.
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Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
More effective support provided to
disadvantaged pupils by teaching
assistants.

Disadvantaged pupils will be effectively
supported during lessons and
interventions by highly-skilled Teaching
Assistants. Any gaps between
disadvantaged pupils and others will
close as a result.

Improved phonics/reading outcomes for
disadvantaged pupils in KS1

The percentage of disadvantaged pupils
passing the PSC / achieving the
expected standard at KS1 will be in line
with the national average.

Improved Reading attainment among
disadvantaged pupils in KS2

The percentage of disadvantaged pupils
achieving the expected standard at KS2
will be in line with the national average.
Pupil voice will evidence a culture/love
of reading amongst disadvantaged
pupils.

Improved oral language skills and
vocabulary among disadvantaged pupils
in EYFS.

Disadvantaged pupils’ language skills
and vocabulary range will develop
rapidly. Pupils will access learning
alongside their peers.

Improved provision for the SEMH needs
of disadvantaged pupils across school

Speedy and effective support will be in
place for disadvantaged pupils, ensuring
that barriers to learning are swiftly
removed.

Increased staff understanding of
metacognition and its impact on learning.

Staff will have a greater understanding
about how pupils learn and this will be
evident in the planning and delivery of
learning and increased outcomes for
disadvantaged pupils.

Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £12,000.00
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Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Purchase phonics
scheme and CPD for
staff.

EEF research – High quality Phonics
programme and delivery adds an
average of +5 months

● Phonics delivery is an important
component in the development of
early reading skills, particularly
for children from
disadvantaged backgrounds.

● Phonics improves the accuracy
of children’s reading.

● If an older reader is struggling
with decoding, phonics
approaches will still be
appropriate.

● Studies of intensive support
involving teaching assistants
show slightly lower overall impact
(+4 months) compared to those
involving teachers. This indicates
the importance of training and
support in phonics for
interventions led by teaching
assistants.

● Targeted phonics interventions
improve decoding skills more
quickly for pupils who have
experienced barriers to learning.

2
The School’s Phonics
Programme (Floppy’s
Phonics) is in the
initial stages of
implementation and
further CPD is
necessary for the
programme to be
highly effective in
ensuring all
disadvantaged pupils
learn to read
effectively.

English Leader CPD:
Supporting an ambitious
English Curriculum.

‘Learning First: Institute for Education
Policy’

● Quality curriculum can also have
implications for equity, helping to
overcome the very high
correlation between family wealth
and students’ academic
achievement.

● Top-performing organisations
serving deeply underprivileged
children, such as Success
Academies, Achievement First,
and Icahn, all use highly
rigorous, content-rich academic
curriculum.

● Improving literacy has a powerful
effect on improving life chances
and access to learning for all
pupils.

EEF measures as follows:

3
The school’s
implementation of its
English curriculum has
been impacted by
school closures and
absence. A new
English leader has
been appointed and
requires expert CPD
to ensure teaching of
reading and writing
meet the needs of
pupils.
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● Oral language interventions:
average +6months

● A focus on spoken language and
verbal interaction in the
classroom benefits all pupils.
Studies show larger effects for
younger children and pupils
from disadvantaged
backgrounds. A focus on oral
language skills will have benefits
for both reading and writing.

● Reading comprehension
strategy: average +6 months

● Schools should focus first on
developing core classroom
teaching strategies that improve
the literacy capabilities of the
whole class. With this in place,
the need for additional support
should decrease. It is likely that a
small number of pupils will
require additional support  of
high-quality, structured, targeted
interventions — to make progress.
A number of evaluations of
such programmes, funded by
the EEF, have found promising
results.

Wider curriculum /
cultural capital
development
Effective CPD for
Teaching Assistants to
support QFT.

The EEF states that on average
high-quality support has an effect size of
+4 months.

● The strategic use of TAs is also
referenced in achieving success
in other high impact in and out of
class interventions and is
therefore key. Eg: Delivery and
skill using Phonics, support for
reading comprehension, targeted
feedback and oracy activities.

● The Sharples EEF report on
‘Making the best use of
Teaching Assistants’ with
recommendations on effective
use of TAs says the following:

● 35% of the UK primary teaching
workforce are TAs.

● School leaders should
rigorously define the role of
TAs and consider their

1
Observations show
that Teaching
Assistant Support is
too generic in nature
and due to limited
CPD over time, TAs
do not always fully
understand the
precise nature of their
role in supporting the
achievement of
disadvantaged pupils.
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contribution in relation to the
drive for whole-school
improvement.

● Ensure TAs are fully prepared for
their role in the classroom.
(recommendation number 4)

● TAs should not be used as an
informal teaching resource for
low attaining pupils.
(recommendation number 1)

● Use TAs to deliver high quality
one-to-one and small group
support using structured
interventions (recommendation
number 5)

● Adopt evidence-based
interventions to support TAs in
their small group and one-to-one
instruction (recommendation
number 6)

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)
Budgeted cost: £23,000
Activity Evidence that supports this

approach
Challenge number(s)
addressed

NELI The EEF states that NELI (Nuffield Early
Learning Intervention) can have an
average effect size of +4 months.

● The attainment gap between
disadvantaged children and their
more affluent peers opens early
and continues throughout
schooling. There is a wealth of
evidence to show that early
intervention has great potential to
narrow the gap.

● The Nuffield Early Language
Intervention had a positive
impact on the language skills of
children in trials.

● Staff in participating schools
reported that the programme had
a positive impact on children’s
language skills and confidence.
(Trials run by the EEF)

4
Some pupils are
unable to interact with
learning due to
underdeveloped
communication skills,
therefore progress
within lessons is
limited.

Metacognition Metacognition is described as a very
high impact size for a low-cost
investment: Average effect size of +8
months in primary schools.

● Metacognitive and self-regulation
strategies have been used

6
Staff and pupils
currently have a
limited understanding
about metacognition,
and this means that
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across the curriculum, with
approaches in mathematics and
science particularly successful.

● Studies that use digital
technology, for example,
intelligent tutoring systems that
scaffold learning show
particularly high impacts on pupil
outcomes.

learning opportunities
aren’t consistently
maximised.

TA Led interventions TA led interventions are referenced in a
number of areas: TA intervention
average effect size is referenced by the
EEF as +4 months.

● Teaching assistants can provide
a large positive impact on learner
outcomes (deployment is key).

● Targeted deployment, where
teaching assistants are trained to
deliver an intervention to small
groups or individuals has a
higher impact…

● Investing in professional
development for teaching
assistants to deliver structured
interventions can be a
cost-effective approach to
improving learner outcomes.

1
Observations show
that Teaching
Assistant Support is
too generic in nature
and due to limited
CPD over time, TAs
do not always fully
understand the
precise nature of their
role in supporting the
achievement of
disadvantaged pupils.

Digital Interventions EEF have not measured the effect size
of digital interventions per se, however
used strategically these can assist in
delivering key aspects that are
recognised as impactful in a smart
manner, simultaneously developing
children’s autonomy and self-efficacy.

Specifically EEF have reported:
● Studies that use digital

technology, for example,
intelligent tutoring systems that
scaffold learning show
particularly high impacts on pupil
outcomes.

6
Staff and pupils
currently have a
limited understanding
about metacognition
and this means that
learning opportunities
aren’t consistently
maximised.

Wider strategies (for example, related to attendance, behaviour,
wellbeing)
Budgeted cost: £22,500.00
Activity Evidence that supports this

approach
Challenge number(s)
addressed

Learning Mentor
Provision

Self-regulation has an average effect
size of +7 months.
Behaviour interventions have an
average effect size of +4 Months

5
Some pupils struggle
to regulate emotions
and behaviours and
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● At St Austin’s, negative
behaviour incidents often
resulting from poor
self-regulation are significantly
higher in pupil premium children
than in all other.

this impacts on
learning in the
classroom.

CBT Provision ● A reduction in challenging
behaviour can also help to
improve other variables such as
classroom climate, attendance
and attainment (Gastic, 2008;
Marzano & Marzano, 2003)

● A shift of focus from managing a
child’s behaviour and towards
teaching a child ‘learning
behaviours’ may be beneficial
(Bitsika, 2003; Ellis & Tod, 2018;
McDermott et al, 2001; Nolan,
2011; Norwich & Rovoli, 1993;
Núñez and León, 2015; Powell &
Tod, 2004).

● Part of our strategy will be CPD
for staff supporting their
understanding and responses to
both pro-active teaching of
self-regulation and behaviours for
learning as well as their
conscious choices of response to
manifestation of wrong
behaviours.

5
Some pupils struggle
to regulate emotions
and behaviours and
this impacts on
learning in the
classroom.

Rewards Pivotal Education behaviour specialists
conducted research on rewards and
established that ‘reinforcement’ has a
very large effect size +1.13 and extrinsic
rewards, less so at +3.7 These two
things used consistently and effectively
can support improvements in
motivation, confidence, self-regulation
and behaviour.

Feeds into multiple
challenges.

Total budgeted cost: £58,000.00
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

Due to COVID-19, performance measures have not been published for 2020 to 2021,
and 2020 to 2021 results will not be used to hold schools to account. Given this, please
point to any other pupil evaluations undertaken during the 2020 to 2021 academic year,
for example, standardised teacher administered tests or diagnostic assessments such
as rubrics or scales.

If last year marked the end of a previous pupil premium strategy plan, what is your
assessment of how successfully the intended outcomes of that plan were met?

Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider

Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information:

Measure Details
How did you spend your service pupil
premium allocation last academic year?
What was the impact of that spending on
service pupil premium eligible pupils?
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Further information (optional)
Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, or other activity that you are implementing
to support disadvantaged pupils, that is not dependent on pupil premium or recovery
premium funding.

Purchase of Google Chromebooks - one per child in KS2 - 180 chromebooks
purchased

Additional adult supporting English and Maths lessons in mixed age classes - Y1/2,
Y3/4, Y5/6
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